Building upon recent studies by geographers and social scientists on the everyday practices of (scientific) observation, this paper focuses on the role of two distinct, yet similar organisations that held observation as an essential and 'automatic' embodied skill. Utilising the examples of Home Guard camouflage and the Boy Scout movement, the paper critically examines how these organisations sought to articulate the individual as both observer and observed, thereby exposing a much more complex entanglement of different visual positions and practices hitherto neglected in studies of observation. Moreover, the paper emphasises the importance of the act of 'not-being-seen' as a complementary and fundamental aspect of (non-)observational practice, accentuated and promoted by civic institutions in terms of duty and responsibility. Finally, the paper considers the evolutionary aspects of observation through the lifecourse, revealing a complex, relational geography of expertise, experience and skill that crossed age-distinctions.
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For the full text of this licence, please go to: http://creativecommons.org/licenses/by-nc-nd/2.5/ Geographers have had a long-standing interest in the visual -be this through the interpretation of cartographic material, the effect of new media technologies on our understandings of space, or representations of difference and place. Inspired by parallel developments in Visual Culture Studies, it has recently been argued that 'there has been something of a "visual turn" in the discipline…nourished in large measure by a broader "cultural turn"'. 1 Elsewhere, geographers have contributed to key academic discussions about the different modes of 'vision'; for instance work which has examined the 'gaze' and the historical geographies of surveying and mapping. 2 These contributions have highlighted that particular types of vision need distinction and investigation. For us, a necessary part of understanding the visual and visualities is the comprehension of the processes and techniques of observation.
This paper explicitly focuses on observation as an embodied practice, shaping the behaviour and everyday interactions of individuals. Building upon recent studies by geographers and social scientists on everyday practices of (scientific) observation, 3 we contribute a more detailed discussion of the influences behind particular observational pedagogies, examining how proficiency in observation was communicated to the audiences of two organisations that upheld observation as an essential embodied skill. Through an explicit focus upon the two examples of Home Guard camouflage and the Boy Scout Movement, we add an original discussion of the different types of observational practices which these organisations fostered: observing nature and the physical environment, observing 'Others' in various contexts to construct ideas of difference, and observing one's self, position and behaviours. While on the one hand, these different types of observation produced a viewing subject who was primarily an 'observer' (of nature and others), on the other, the observer was often the subject of observation themselves, and, as a result, attempted to subvert such 'gazing' through not-being-seen or concealment. In this paper, we consider how these two distinct, yet similar organisations articulated the individual as both observer and the observed, examining an additional layer to studies on observation through
showing how not-being-observed was articulated as another dimension of (non-) observational practice, accentuated in terms of duty and responsibility. Finally, we highlight the important evolutionary aspects of observation over the lifecourse and some of the similarities and differences in how observation has been encouraged for various social groups across age boundaries.
This paper is structured into four sections: the first positions this article with respect to the literature on observation, visualities and citizenship. The second section justifies our case studies and gives a broad overview of their rationales, audiences and our methodological approach. We then take each case-study in turn and provide an analysis of the techniques of observation taught as part of their training programmes before finally offering some concluding remarks.
CULTURES OF OBSERVATION
Over time, observation has been a powerful visual strategy to inhibit movement, as well as to reinforce power relations and spatial difference; from Bentham's panopticon to the contemporary use of CCTV and gait recognition technologies in airports. 4 These forms of extreme observation demonstrate the often explicit political and social dimensions of the practice of observing. In historical analyses of observation, geographers and social scientists have primarily considered the relationships between observation, leisure and (outdoor) citizenship education; 5 observation, amateur science and everyday knowledge production; 6 observation and optical technologies; 7 and observation, nationhood and militarism. 8 These studies have importantly connected the practice of observation with broader social and political projects, changes and transformations, as well as emphasising the role of organisations and institutions in emphasising particular cultures of observation. Building upon these studies, this paper aims to make three original contributions to research on the historiography of observational techniques and cultures of observation that have hitherto been neglected.
First, we highlight the role of embodiment in observational practices and performances. Extending arguments articulated within much broader work on embodied, everyday and banal visual encounters, 9 this paper contends that observation is not simply a different 'way of seeing', but that it requires other embodied actions and behavioural aspects:
the ability to record, reflect, judge and respond. In line with Lynch and Law, who discuss observation in the context of birdwatching, we recognise that observation is not 'a single kind of act or process ... [but entails] an array of different perceptual activities: looking for, looking at, peering, spotting, inspecting, perusing, seeing as, and seeing-at-a-glance'. 10 In addition to these different perceptions, there are other elements to observing. For example, Helen Macdonald stresses the role of investigation and identification in her research on the inter-war culture of amateur ornithology:
Bird observing was not bird watching; it implied a specific investigative telos. The observer was actively investigating -identifying, recognising, recording: information was being sought and being obtained for a purpose, ostensibly the gathering of data as part of a collective effort for scientific knowledge.
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In this paper, however, we offer examples that specifically illustrate the embodied performances of observant individuals alongside these perceptual and investigate elements.
We consider the reactions of people that belonged to uniformed organisations to certain situations, to think through how observance as a habituated mode of being was taught and adapted to different environments as part of wider social and political agendas rather than individual scientific pursuit. These organisations trained their respective members to observe in particular ways, to record, make critical assessments of scenarios and respond through embodied actions: to run or stand still, to shout or be silent, to stand out or blend in, to write down or memorise.
Second, we contend that observation is a two-fold act of being observant and being observed and we use this paper to extend conceptualisations and understandings of observation as an assemblage of various observational practices. Indeed, much of the current literature focuses on individuals being observant, but has failed to acknowledge the processes of observation they themselves are subjected to. In this paper and through our examples of institutionalised observation, we show how on the one hand, individuals are trained and encouraged to become effective and proficient observers (of nature, of others, of self), whereas on the other hand, they themselves become subjects of observation. As we go on to show, critical assessments of their effectiveness and of their behaviour was to come from a variety of sources, be it by the enemy, the general public, or indeed even by the organisations to which members belonged as uniformed individuals. Such judgements are alluded to in Peter Adey's work on 'aerial life' and his examination of the presence of the Air Raid warden as an 'instrument of social control' in 1930s and 1940s Britain and Germany. While on the one hand, Air Raid wardens were individuals who were responsible for overseeing civil defence preparations, on the other, their uniformed presence and being seen to be carrying out their role as a warden positioned them as icons of hope who inspired confidence through calm behaviour; these individuals became constructed as the 'super-citizen'. 12 In the context of our examples, we consider how these 'super-citizens', whilst often positioned as bastions of hope, were often instructed to hide (Home Guard) or were subject to processes of critical negative observations by members of the public themselves (Boy Scouts). This paper therefore contributes a unique focus on how 'not-being-seen' and concealing true intentions or bodies were also considered to be part of these individuals' sense of duty and responsibility in their service to the nation. Overall, this paper importantly draws out these distinctions between being observant and being observed and argues that this relationship is significant not least because it reveals a complex entanglement of different visual positions and practices. We therefore consider how observation is not disconnected from the individual subjective experience, nor removed from the wider social context and people's everyday lives or scopophobic (and scopophilic) experiences. 13 Finally, literature on observation has thus far tended to neglect specific observational training for youth. Here, we want to extend debates surrounding cultures of observation through thinking about the ways in which young people, in addition to adults, were positioned and educated about observation. This is part of a much broader argument in the geographical discipline about children and young people being taken seriously and brought into all manner of geographical enquiries. 14 David Matless has briefly discussed the observational practices of scouting in terms of broader walking cultures, visual leisure and citizenship, 15 but here, we focus explicitly on the broader ideas about youth becoming observant and the habituated and embodied modes of being observant, as well as observed.
Influenced by recent theoretical engagements by geographers with the 'lifecourse', this paper considers the stretching of age-based roles and responsibilities. 16 For example, how Scouts were afforded an emasculated version of citizenship to perform whilst young people, waiting for the 'real thing', with the expressed intention that these skills would be carried through into their adult life. Conversely, the example of the Home Guard demonstrates how adults are seen to require re-educating, or re-skilling in the face of specific contexts (i.e. wartime), often despite previous military experience. Overall then, our examples of the Home Guard and Boy Scouts may have been designed for particular age groups, but there were more complex, relational geographies of expertise, experience and skill that crossed agedistinctions. We also show how despite these philosophical ideas about the elongation of the lifecourse and responsibility, essences and traces of age-based approaches are still evidenced in the pedagogical methods and 'rewards' of effective observation. 6 THE HOME GUARD AND THE BOY SCOUT MOVEMENT: CITIZENSHIP, OBSERVATIONAL PRACTICE, METHODS.
Having outlined the conceptual contribution of this paper, this section exemplifies the significance of the case studies in extending debates to this existing literature on geographies of observation. This paper emerges from discussions around two separate research projects on the cultural-historical geographies of camouflage and the cultural-historical geographies of youth movements in twentieth century Britain. Whilst these projects differed in their subject areas and particular type of geographical investigation, over the course of our studies, we began to see a continued emphasis on observation, observational practice, and embodied forms of learning. In bringing these discussions together in more concrete form, we draw on empirics of two specific organisations: the Home Guard and the Boy Scout Movement. This comparative approach allows for a discussion of the disparate elements of observational practice and training across the lifecourse, enabling the highlighting of both the similarities and the differences in the ways in which these organisations deployed and encouraged an embodied mode of being observant as well as how members themselves were observed by others.
In many ways, these two organisations provide unique and complementary comparative case studies. Firstly, they shared particular political and philosophical agendas.
Both stressed notions of duty, individual responsibility and 'service' to the nation, and, as later sections go on to show, these organisations emerged out of specific concerns regarding the security and future of the British nation at different points in time. However, this sense of duty and the role of the individual in the preservation of the nation was articulated in rather different ways; for the Home Guard, this was against Nazi invasion, whereas for the Boy Scouts this was to create a stronger body of male youth capable of protecting Britain and her empire. Despite these differences in terms of the perceived 'threat', the raison d'être for both organisations was nevertheless driven by self-improvement and the enhancement of the skillsets members possessed for the good of the nation. Whilst these aims manifest themselves in instructions for self-improvement and a focus on individual progress, members of these schemes were also positioned as part of a much wider collective of Britons who were dutybound to their local and national communities. Following on from this, these two organisations share further similarities in terms of how they both bore traces and echoes of military observational practice. This was articulated through uniformed membership, and regulated spaces and structures with their own set of standardised methods and pedagogical techniques. 17 On the one hand, the Home Guard was an explicit, determined militaristic organisation and part of a much broader network of official armed militaristic spaces, yet was comprised wholly of civilians who had volunteered. On the other, the Boy Scout Movement was independent of state-control and consistently denied accusations of militarism, despite its pseudo-militaristic elements such as uniform, drill and flag-bearing. 18 Whilst there are clear divergences in their contexts, status and membership, these common features and the centrality of observation in their training schemes make them worthy and useful examples to explore cultures of observation.
In the following two sections, we take each organisation in turn. In the first part, we specifically focus on the Home Guard and the practice of personal camouflage during the Second World War, where observation was framed within mentalities and strategies of disguise, mimicry and invisibility. In the second part, we explore the early formative years of the Boy Scout Association in Britain between 1907 and 1939, where the foundations and justifications for training youth in observation were most clearly expressed. For both case studies, we interrogate the discourses that these two organisations produced surrounding observation at the national level; in part, this is shaped by the absence of archived material pertaining to the performance of observational training at either the local or regional scale.
Moreover, our analyses of these two organisations examines how their respective members were instructed to be both observant, as well as being aware of being observed.
The material this paper draws upon is taken from a range of sources and archival collections. For the Home Guard, two contemporary sources published during the middle of the Second World War and procured as part of one of the author's personal archives, were consulted in detail. While there is a wide range of Home Guard training literature from this time period available, both in archival and library repositories, these two key texts were selected for their explicit focus on camouflage training. Furthermore, as these texts were produced by popular publishing houses and written by key figures within the Home Guard training set-up at the national level, their wider availability and 'authoritative' status position them as significant, historically embedded objects containing the main messages surrounding the observational techniques that Home Guardsmen were to attain. Additional secondary sources were also utilised, primarily accounts produced by former Home Guard personnel, to provide contextual insights into broader training regimes and practices. In terms of the Scout Movement, the majority of the material was accessed at the archival collection at Gilwell Park, the headquarters of the Scout Association in Chingford, Essex, UK. This ranged from handwritten notes and the original Scouting for Boys text, correspondence between BadenPowell and various individuals, newspaper reports, and textile badges. Junior Scout novelsadventurous stories for youth members published by the organisation-were also consulted.
These were, however, sourced and purchased off eBay as originals are not kept at the archives. 19 This engagement with a diverse range of material for both case studies reflects the different pedagogical methods of each organisation, an aspect discussed later in this paper.
'LOOK, DUCK AND VANISH': THE HOME GUARD, OBSERVATION AND
CONCEALMENT
Since the war began, the government have received countless inquiries from all over the kingdom from men of all ages…who wish to do something for the defence of their country. Well, now is your opportunity. Immortalisation through the BBC TV series Dad's Army has no doubt influenced the popular imagining of the Home Guard as overly enthusiastic, resolute, and determined; as a group 'of untrained civilians setting out to confront the invader with golf-clubs, carving knifes and pitchforks'. 22 Despite these enduring stereotypes, the Home Guard was a military institution in which its recruits were in fact proficient in military tactics and the use of weaponry which matched that of the Army; this was particularly the case following the increased formalisation of its organisational structure and training programme in Spring 1941. As Brophy writes, the Home Guard were a 'modern infantry, specialized in the sense that they were prepared to fight first and foremost in their own localities, which four years of field exercises taught them to know thoroughly, yard by yard, in the blackout as well as in daylight'. Guardsmen which was fostered through both sets of literature was that of ideal modes of observation, and in particular cultures of observation which would aid concealment.
From the outset, effective observation as a practice was envisaged as a fundamental part of being in the Home Guard. 32 Aside from repelling an invasion, Home Guardsmen were also tasked with 'looking out' for enemy paratroopers, 'watching' for Luftwaffe aircraft, as well as 'as keeping an eye out' for Fifth Columnists and spies. It should be highlighted that these observational tasks were not confined solely to the Home Guard, but can be to an old soldier, the idea of hiding from your enemy and the use of deception may possibly be repulsive. He may feel that it is not brave and not cricket. But that matters very little to our enemies, who are ruthlessly exploiting every means of deception at the present time to gain their spectacular victories.
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It is clear here that not only was not-being-seen a necessary skill if the Home Guard was to operate effectively as a defence force, but the importance of observing oneself, the others in one's troop, as well as meticulous observational attention to the local environment, were all an integral part to their survival.
Two main points can therefore be drawn out through analysing examples from the camouflage training literature. Firstly, that Home Guardsmen were taught to 'be observant' about nature and natural environments in order comprehend aspects of concealment.
Secondly, that the Home Guard literature stressed the need to understand their own particular movements and how these would 'be observed' by the enemy; this necessarily rendered the observation of self and other as an essential everyday and embodied skill.
Being Observant
Camouflage training literature called for recruits to make observations of nature and encouraged them to examine the behaviour and defensive techniques employed by various animals. In many ways, Home Guardsmen observing nature served to simplify the pedagogical process outlined earlier and enabled a more comprehensive understanding of camouflage at work. Nature was constructed as providing a wealthy source of knowledge about how to conceal oneself. 39 Here, the idea is conveyed that camouflage should be a continuously enacted process, requiring repetitive reflection through critical self-observation of one's actions.
Observations of well-known creatures making themselves conspicuous was also employed as a pedagogical technique to enable Home Guard recruits to interpret how their own actions could render them noticeable. Penrose, for example, used the mole to forewarn the dangers of spoil: 'the mole is an animal which we rarely see, but unfortunately for him he is unable to conceal the spoil thrown up by his burrowing…the spoil is a sure indication of his whereabouts to the mole catcher'. 40 More importantly, though, was the necessity to observe natural creatures concealing themselves. The most frequently used example within camouflage training literature was the illustration of the disruptive patterning of the zebra (see Fig. 1 ), emphasising how 'the stripes on his body help him to merge into the background of the land he inhabits'. with fish such as mackerel (Fig. 2) , whereas conceptions of immobility and disciplined behaviour were associated with indigenous birds; the bittern…when taken by surprise on its nest sits bolt upright, holding its beak in the air, the reason being that it nests among reeds which form a vertical background and by so doing it attains a remarkable degree of concealment. Teaching the Home Guard to observe the mannerisms of wildlife provided a particularly effective educational strategy, to allow them to see camouflage at work, to comprehend how it operated to make something appear 'invisible' and to stimulate the 'camouflaging imagination'. Indeed, the camouflage training manuals encouraged a habitual mode of being observant, to mimic animal behaviour, and provoked Home Guardsmen to appreciate more fully how they themselves could be concealed. 43 Being Observed
In addition to lessons on being observant and cultivating a trained eye, camouflage training literature made Home Guardsmen aware of the modes of observation placed upon him by the enemy and to comprehend what exposed him as an individual. In developing an elementary knowledge about conspicuousness and how to deal with 'being observed', the Home Guard were taught to make these observations themselves, to critique their activities based on these observations and to deploy strategies to help conceal themselves. It is contended, for instance, that the observation of the Home Guardsmen takes place from all directions and that, as a result, the devising of concealment techniques should accommodate for this. As well as the Home Guardsmen facing horizontal observations from enemy troops on the ground, they were also confronted by a new nemesis, this being the vertical, downwardlooking visualities enabled by aviation:
The aeroplane…is the eye of the modern army. Its invention makes camouflage more urgent, more difficult, and involves much wider areas; it can pry into the secrets of defences and supplies which, formerly, were well hidden in the rear. 44 Penrose's manual on camouflage, for example, identifies specific signs of military activity looked for by aerial observers. These included concentrations of men and equipment, badly sited defensive positions, barbed wire defences, spoil and tracks. 45 These materialities of military presence needed to be obscured or mitigated in order to prevent exposure, and as is This story is a severe warning against negligence in track discipline'. 46 To counteract the revealing of a military position, it was contended that 'track discipline is something that Home Guards must learn'; as Smith describes in Camouflage Simply Explained:
as they have a semi-static role which necessitates their taking up positions in pillboxes, slit trenches, weapons pits and certain other sites…in going to and fro from these positions unless great care is taken they will be disclosed even though the posts themselves are concealed. 47 Home Guardsmen were, therefore, encouraged to think about how to avoid being observed, to adapt their routes from one point to another without leaving visible traces of their mobility.
This would require them to look at their surroundings, to examine the natural features which could provide them with the necessary cover and to utilise that to greatest effect. A suggestion made in Camouflage Simply Explained, as illustrated in Fig. 3 , was that 'tracks to positions should follow along hedges, ditches and fences, and where possible be on the shadow side'. 48 [ Figure 3 -Image removed due to copyright]
In critically observing and transforming the ways in which they performed these movements, the Home Guard would be carrying out an important act of self-preservation, to avoid being observed by enemy others, enabling them to continue to perform their civic duty. In many ways, this contrasts with understandings of uniformed military personnel being 'visible' on the streets as icons of hope. In this context however, not-being-seen was communicated as a necessity and an individual's responsibility.
Overall, this section has shown how members of the Home Guard were able to perform their role as 'defenders of the nation' through being observant, as well as to others' -neighbours, communities, the nation -was often utilised by leaders and headquarters to present particular scouting skills and activities as worthwhile.
One component of this skill development was enhancing and cultivating techniques of observation, which B.P defined as 'a splendid discipline for the formation of character'. 56 The Chief Scout expressed concerns over the failures of the schooling system to develop this particular skill, declaring:
observation and deduction are among the most important qualities in any man in any rank of life and yet they are subjects entirely omitted at present from the school curriculum. By encouraging their practice by attractive steps we find the boys and girls fully responsive to the idea and we have had good results from this training. The requirements for each of these badges drew on specific visual skills, recall abilities and embodied 'follow-up' actions. For example, scouts were tested on their ability to recall the types of trees on their street or the colour of their school's gate and were then tested on their ability to communicate this information to another (adult) person, via signals and later through telephone calls. Particular sets of embodied knowledge about observation were therefore solidified through practice, repetition and the successful demonstration of these skills under (adult) examination. This is also an example of the different ways training in observation was rewarded by the two organisations. For Boy Scouts, the consequences of failing to observe properly (not receiving a badge) were far less severe than those of the Home Guardsmen, for whom failure to observe could potentially be dangerous, resulting in the loss of life. The subsequent display of badges on Scout uniforms indicated a proficient trained (young) observer and celebrated their achievement.
The following subsections now discuss how Boy Scouts were encouraged to be observant, as well as how they were often the subjects of observation themselves. In doing so, this example illustrates this paper's broader argument about the complex entanglement of different visual positions and practices that individuals who belonged to these organisations were embedded within.
As with the previous example of the Home Guard, nature was used as part of the Scout Movement's observational pedagogy -encouraging Boy Scouts to 'be observant' as well as to 'be prepared'. 60 The art of tracking -spotting and identifying marks, or traces, left behind in the ground -is one illustration of how nature was used to train Boy Scouts in observation.
Most lessons in tracking focused on tracing the past movements of animals in woods and fields and noting the differences in species and environmental conditions, though there were also extensions to include urban settings and technologies, such as the examination of bicycle tracks and motorcars. Importantly, tracking was to be developed in tandem with accurate memory and recall abilities so that both could be used by Scouts to notice unusual or 'out-ofplace' objects or features in the landscape. B.P called these 'signs' and described them as 'any little details such as footprints, broken twigs, trampled grass, scraps of food, a drop of blood, a hair, and so on; anything that may help as clues in getting the information they
[scouts] are in search of'. 61 Whilst this training was used primarily to improve a Boy Scouts observational technique, there was a practical and moralistic application as these observations were presented as potential clues to help identify something untoward or dangerous.
Equipped with a keen eye, a Boy Scout could proficiently direct a member of the public, or indeed a policeman, to any foul play. Indeed, observing a 'sign' then required a Boy Scout to complete a series of embodied movements, actions and activities in response. B.P implored his youth membership to 'let nothing be too small for your notice, a button, a match, a cigar ash, a feather, or a leaf, might be of great importance'. 62 These potential scenarios were communicated to Boy Scouts through Junior Scout novels where observation was often crucial in exposing or identifying criminal or immoral behaviour. For example, in Hazard Hike, two fictional Scouts are trying to clear an innocent man of a crime he did not commit and are successful as 'good scouts' through being observant:
'What is it?' said Paul, dropping beside him. John pointed to a dark stain in the centre of the patch of green. 'Someone was in that car and was pretty badly hurt,' he murmured. 'That's blood.' Paul bent closer to investigate. 'Blood it is,' he said, and rose quickly to his feet.
'This is where the fellow stood to bathe his wounds,' he said. 'He chose this spot because the subsidence provided him with a place on which to stand and within easy reach of the water.' 'Good scouting,' approved John. 63 Interestingly, natural 'signs' that B.P discussed were extended to humans, with Boy Scouts taught to observe physical appearance, clothes, unusual behaviours, body language, turns of phrase or characteristics of feet. It is in this respect that we can identify a focus on observing 'Others' within the Scout Movement and see how observation was not just about various perceptual abilities, but a series of subsequent embodied actions that could be called-upon to assist others. Scouting for Boys outlined the human characteristics Boy Scouts should train themselves to look out for. These descriptions of human features were often xenophobic and drew on physiognomy, for example the 'shape' of a man's face was seen to reveal character. 64 Again, these observations of adults by young people were communicated to Boy Scouts as being potentially useful, one-day, in apprehending criminal activity or assisting policemen. To stress this aspect of their duty as (young) citizens, B.P requested that 'The
Elson Murder', a 'mainly' true story, 'should be given by the Instructor' to illustrate 'the duties of a Boy Scout'. 65 In this yarn, the murderer was 'caught, convicted and hanged chiefly through the scoutcraft of a shepherd boy', 66 Robert Hindmarsh, who had passed a tramp sitting on the ground (see Fig.5 ) and used the following skills: CONCEALMENT: He did not stop and stare, but just took these things in at a glance as he went by without attracting much attention from the man, who merely regarded him as an ordinary boy not worth his notice.
DEDUCTION: When he got home, he came to a crowd round a cottage, where they had found the old woman…who had inhabited it lying murdered. All sorts of guesses were being hazarded as to who had done the deed, and suspicion seemed to centre on a small gang of three or four gipsies…The boy heard all these things, but presently he saw some peculiar footprints in the little garden of the cottage; the nailmarks agreed with those he had seen in the boots of the man on the moor, and he naturally deduced from these that the man might have something to do with the murder.
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B.P's retelling of the story raises several points: firstly, it connects Hindmarsh's use of observation to chivalry, pluck, self-discipline, health and strength (the boy was 'a strong, healthy hill-boy' and so when he returned with the police 'he did the journey rapidly' 68 ), but most of all duty to others. Secondly, it highlights the issue of stereotyping and how particular 'types' of people needed to be observed, in this case tramps and gypsies. 69 Indeed, this small example hints at the broader moral geographies of scouting, particularly surrounding
Edwardian discourses of class and deviancy, and the perceived role of scouting in addressing the moral panic surrounding youth in early twentieth century Britain. 70 Finally, and perhaps most importantly, it is noted by B.P that 'the boy [Hindmarsh] did every part of the duty of a boy scout without ever having been taught'. 71 For the Chief Scout, the story of an uneducated and yet responsible shepherd boy enabled him to imagine and communicate the potentialities of the trained Boy Scout in similar situations. He wanted Boy Scouts to be superior in observation skills, that this was their role as young citizens, with the stark message that 'a scout always considers it a great disgrace if an outsider discovers a thing before he has seen it for himself'. 72 Here, we can see how ideas about 'Others' -both 'undesirables' and non-Scouts -were communicated to members of the organisation. It also highlights the responsibilities afforded Boy Scouts in their roles as observant young citizens on the road to adulthood and full citizenly engagements.
Being Observed
Whereas the previous example of the Home Guard illustrated how individual members could be observed by (enemy) others from all angles and therefore required them to 'not-be-seen' in various spaces, in the Scout Movement, 'being observed' had different meanings and understandings. There was indeed a similar (but less vital) emphasis on Boy Scouts being able to reflect critically on their own position in various scenarios and concealing their location in extreme circumstances. For example, in Hazard Hike, 'not-being-seen' was key to the fictional pair of Boy Scouts eventual success in apprehending the real criminals:
The two Scouts had been on many adventures together. They took pride in their Scouting and were well up in tracking and stalking, so it was comparatively easy for them to keep the men in sight without being seen. 73 However, more interestingly perhaps, Boy Scouts were critically observed by others in various sites and settings. This was a more encompassing and explicit series of observations by adults within the organisation, and indeed the wider public in civil society. Scouts were being observed and judgements made over their appearance, behaviour and conduct, and by extension, the Movement as a whole was being subjected to a specific 'gaze', connected to its wider reputation.
Scouts were encouraged to be a visible and an identifiable presence on the streets of Owing to lack of control, and a very low type of boy, great damage was done to Hay Stacks and Fences, and two cows were allowed to stray into a field where poisonous Yew was growing, and as a result the cows died from eating some. 76 In this particular example, the loss of the camping on Mr Fisher's farms due to the 'low type' of Boy Scout had much wider implications, resulting in the local Camping Club also being turned away. The national organisation of the Camping Club then wrote to B-P, reflecting how camping as a broader leisure pursuit was affected by the activities, misdemeanours and ultimately Scouts being 'spotted' behaving badly.
I should esteem it a favour if you could bring some pressure to bear on your Scoutmasters to impress upon Scouts when camping, the necessity for tidiness and refraining from causing damage, for the good name of the Sport generally. 78 We can therefore see how at the same time that Boy Scouts were being encouraged to 'be observant' and read 'signs' and 'clues' to assist policemen and do their 'duty to others', they were also being critically observed by members of the public. Observation was envisioned as a key attribute of the ideal scouting citizen and was taught by instructors to encourage Boy Scouts to routinely govern their own behaviour and become observer-citizens in their everyday surroundings. This section of youth was encouraged to enter into a wider national collective body of observant-citizens and 'look wide'. However, this example of the Scout Movement has also highlighted how Boy Scouts, although afforded these responsibilities, were still subjected to processes of observation and regulated as youthful bodies that needed adult supervision and guidance.
CONCLUSION
This paper has importantly highlighted the complex, relational geographies of expertise, experience and skill regarding 'observation' through tracing its role within two organisations.
The messages and training of both Home Guard camouflage and the Boy Scout Movement
were not simply about perceptual cognition, but in individuals recognising and performing the 'follow-on' actions required in order to be responsible citizens carrying out their duty at various scales. We have stressed that observation is a two-fold act of being observant and being observed, highlighting that one cannot be separated from the other. In using examples from the Home Guard and Boy Scouts, we have sought to extend conceptualisations and understandings of observation as an assemblage of various observational practices and provide one example of this type of study. Furthermore, this paper has importantly highlighted the role of young people in cultures of observation in the first half of the twentieth century. In this conclusion, we reflect on three separate points and suggest possible future directions for research in this area. Firstly, observation can be clearly seen as a form of embodied knowledge with different 'modes': of self, others and nature. Indeed, as we have already highlighted at the start of this paper, observation is a specific visual skill, and that it is not only simply about 'looking', but also involves other capabilities such as the capacity to record and recall, judge and deduce, and critically assess one's own situation. Both organisations required its participants to improve their observational skills and, in doing so, perform their duty to their local community or, at a larger scale, the nation-state. The performance of this embodied knowledge was the proliferation of a moral geography, reinforcing ideological behaviours and bodies cultivated by the state. There were, however, significant divergences in the consequences of failing to observe properly; for young Boy Scouts, the implications were far less severe than those of the Home Guardsmen, for whom failure to observe could potentially be dangerous, resulting in the loss of life.
Secondly, this paper has demonstrated how a more expansive sector of society was encouraged to observe the world 'out there' as part of their responsibilities as citizens.
However, we wish to draw attention to the different times and spaces of citizenship in play here within these two organisations, which reflect their citizenship formation projects. On the one hand, the Scouts purported claims about the future abilities of citizenry it hoped to create, framing its youth membership as hopes for the future. Therefore, the training that Boy Scouts received from their leaders was intended to remain with them throughout their lives.
On the other hand, the Home Guard was an extreme model of observational citizenship, mobilised to deal with very real threats posed by the Second World War. In line with this, the training they received in terms of observation, and indeed, other generic skills they acquired, were only meant to serve them for their immediate and specific purpose, namely the defence of the country. These different contexts both drew upon the skill of observation, and recognised the value of its members having 'trained eyes'. These intentions, hopes and objectives, however, did not always translate into the realities and experiences of its memberships. The messages reaching Boy Scouts and Home Guard were disseminated by volunteer instructors with varying levels of enthusiasm, knowledge and ability. In sum, the ideals and actualities of these citizenship projects were varied, complex and often contradictory.
Finally, from our examples, it is evident that the organisations which we have chosen to focus upon have been predominantly male and, it could be argued, that the pedagogical practices that we have selected are therefore highly masculinised. 79 We would argue however, that practices and processes of observational pedagogy cross gender boundaries, as well as refracting other aspects of social and cultural difference. Although knowledge of observation may be embodied and performed in different ways, the actual techniques of pedagogy remain essentially the same. In relation to our case-studies, it is worth highlighting that Girl Guides, B.P's parallel organisation for female youth, were also encouraged to observe in similar ways to Boy Scouts, and were taught to perform particular roles in society through observational practices. 80 Furthermore, there are also 'unofficial' examples of female Home Guard units practising equivalent skills and exercises, again emphasising the argument that pedagogical practices are not contained to particular set times, spaces or audiences, but can be adapted and appropriated by other, perhaps unintentional, users.
81
Considerations of how being observant/being observed are translated and refracted through categories of gender and class (as well as other markers of social and cultural difference) merit further examination.
In conclusion, this paper has provided a historical examination of two organisationsthe Boy Scout Movement and the Home Guard. Each of these schemes deployed observational pedagogies in order to improve and articulate their visions of ideal British citizens. In both examples, a number of methods and materialities were used to encourage a 'trained eye'. Through these training regimes, Boy Scouts or Home Guardsmen could be called upon to perform critical observation which would serve the purposes of the local community and the nation-state. Complex citizenship formations were embedded and articulated in and through observational pedagogies of both these organisations. Though distinct schemes, they reflected popular beliefs during the first half of the twentieth century about nationhood, duty and belonging; to observe was to contribute to the collective body of citizenry and to take one's place in civic society. 25 Certainly, it could also be argued that, particularly in the early months of its existence, educating Home Guardsmen in military tactics was a means of passing the time, justifying their presence while they awaited an invasion that never came. 
